Fall Retreat:
Bridging Disciplinary Boundaries

Back row: Laura Dull, Rus Springer, Tom Sarrantonio, Tabitha Holmes, Reva Wolf, Anne Roschelle, Jim
Fossett, Sam Slotnik, Mike Vargas, Susan Kraat, Reynolds Scott-Childress, Alison Nash, Frank Boyer, and
Matt Jeckerbyrne. Middle row: Heather Hewett, VaeNlittenberg, Abigail Robin, and Heather Morrison.
Front row: Suzanne Stokes, Melanie Hill, Mary Beth Collier, Ann Minnick, and Maureen Morrow.

n Friday, Novem- Rachel Rigolino

ber 2, the Univer- (English) facilitated a
sity Writing Board and second workshop for
the Teaching Learning those interested in ex-
Center co-sponsored ploring ways faculty can
OBridging Disciplinary collaborate with one
Boundaries,0 a fall another across the disci-
retreat held at the plines such as through
Linwood Center in teaching in a First-Year
Rhinebeck. Faculty and Interest Group (FIG).
staff came together to
discuss multidisciplinary
approaches to teaching
and scholarship. Richarc
Kelder (Teaching Learn-
ing Center) and Reva
Wolf (Art History) led a
workshop on Cosmopol-
itanism, Interdiscipli-
nary Studies, and
Writing where partici-
pants shared ideas abot
the theoretical underpin-
nings of the construction
of knowledge. Ann
Minnick (Academic
Advising), Abigail
Robin (English), and

During the morning
session, attendees shared
their varied experiences
with  interdisciplinary
studies. Many of the
faculty in the Art
Department and librari-
ans from the Sojourner
Truth library noted that
they regularly engaged
in interdisciplinary in-
struction.  OLibrarians
help student from across
the disciplines to dis-
cover the structure of
knowledge,0 observed
Valerie Mittenberg
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Write to Learn




(Library). OWe introduce students to
cross-disciplinary concepts when we
teach them how to conduct research.
After listening to faculty members
such as Michael Vargas, who teache
in the History department but who
also has an advanced degree in cit
planning, Morgan Grenwald
(Library) said, Olt seems that many o
us are interdisciplinarians.O Jerry
Persaud (Communication and Media)
added that he had taught courses il.
six different disciplines and Odoes n Although most faculty reported
know any other world.O positive student reaction to attempts
to encourage cross-disciplinary

One of the central topics of the retrei gchplarship, others observed that
was the benefits of interdisciplinan not all students were so eager.

instruction for both students an(| qyra Dull (Secondary Education)

instructors. Jackie Ahl (Specia g3id that some of tr

Programs) noted that undergradua tegchers she trained h

_stulde_nts typicaf!ly Odhav_el_a Sense peen resistant to the id  We must continue the discussion about
isolation, so [interdisciplinary ap- i g . o ,
proaches to teaching] help student sggno:lalfr?gs g)roﬁsc‘jetth; Interdisciplinary scholarship and
see how things interrelate and he gjsciplines.® The
them to make connections.O Facu stydents may react th
members also benefit from collabc yay is not surprising. A -Richard Kelder
rating with colleagues outside of thel Reya Wolf pointed oul

departments. Abigail Robin, who ha cademic disciplines, by

taught in several First-Year _Intere_,\s their very nature, Oprivilege [the
Groups, has found collaborating witl knowledge and discourse] of their
instructors from across the acadgn own disciplines.O She added, OBut
especially rewarding. @iz a FIG,0 there is something to be said about
she said with a smile. OMy whol the mastery of knowledge and how

philosophy of education echoes E.N gne can do that without the disci-
Forester. Instead of OOnly Connect, pjines.&

say OOnly Synthesize.00

teaching. Our students are ready for this.

At the end of the day, participants
There was a general consensus ttseemed excited about possible
students at New Paltz were eager opportunities for collaboration.
take part in interdisciplinary studies \/arious options were discussed,
Anne Roschelle (Sociology) said th from First-Year Interest Groups, to
both she and her students Oliked 1team teaching courses, to develop-
idea of transgressing boundariesing an interdisciplinary studies
Some faculty mentioned how excite program. OThis has been a positive
their students were when guest lectt experience,® noted Richard Kelder.
ers from other disciplines came t &) hope that we can have discus-
class to share their perspectives ongjons like this one on a regular
particular topic under discussion.  pasis. We must get everyone

involved in the conversatiab
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Workshop facilitators: Richard Kelder, Reva Wolf, Abigail Robin, Ann Minnick and Rachel Rigolino.

FREQUENTLY ASKED QUESTIONS:
THE UNIVERSITY WRITING BOARD AND WRITING-INTENSIVE COURSES

What Is the Writing-Intensive Requirement? .
As part of the GEIIl program, a writing-intensive course is required. The requirement stipulates that Oto
graduate, every student must complete successfuBYJNY New Paltz at least one writing-intensive
course.O

What Makes a Course Writing-Intensive?

Writing-intensive courses provide a variety of opportunities for students to reflect on and to analyze
course material through writing. In addition, these courses encourage students to engage in the processes
of critiquing and revising their writing. Writing assignments may be both formal and informal. Sample
writing-intensive course syllabi can be found on the University Writing BoardOs website.

Where Can I Get Help with Designing and/or Proposing a Writing-Intensive Course?
The University Writing Board can assist faculty in a variety of ways. The Writing Board:
1" Conducts workshops that introduce the philosophy of writing as a mode of learning.

1" Provides opportunities for faculty members to share ideas about and approaches to writing.
I" Sponsors seminars and programs on writing-across-the-disciplines.
I" Provides ongoing support for faculty membersO efforts to make courses writing-intensive.

I" Recommends courses that have been proposed by faculty members as writing-intensive
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Visit us on the web:

http://www.new

paltz.edu/Writing _niversity Writing Board
Board/

he University Writing Board Mission

is to encowrage and to support the development and the mamtenance of wilting-ntensive cowrses m all
academic disciplines at ST . Filndamental to this program is the premise that writing constitutes an important means of learning i all

disciplines. Wiiting is a complex, cognitive process that invelves translating thoughts to words, as well as questioning, reflecting, and anal

order to seek clanty and meaning. Wiiting is a means by wlich a person discovers, creates, and comumunicates knowledge. Members Of the ert'ng Board

To support the wiiting-intensive program, the Wiiting Board: 2 007 20 O 8
Conducts workshops that mtreduce the philosophy of wiiting as a mode of learnung.
Provides opportunities for faculty members to share ideas and approaches.

- 5 . s u 0 *
Sponsors seminars and programs on writing-across-the-disciplines. I #$%& ($$) &+,$'(&&
Provides ongomg support for faculty members’ efforts to make cowrses wiiting-imtensive.
Recommends courses that have been proposed by faculty members as wiiting-intensive. /)/(&'$"01$%&

The Tniversity Writing Board 2006-2007 Themne: Writing in a Visual Age
2118.3/(Yo#)-%&

43" (11%845((56*8.7/8#-)I&

The Writing Intensive Requirement
Submitting a Course for WI Designation
Workishops, Eetreats, and Other Events $"9'%/& . 1$%56',<&
Link to F04 Designing and assessing student writing workshop here

Members 2$"($&:"99& &
>/?$&7590&

@5$%&A599-#)/(&
B-5(C$%$&B(5##-& &
>$:,/98>-D59-%5*&E/6HI))/(& &
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Upcoming Events for Spring 2008:

" Spring Symposium
Cosmopolitanism: Found in Translation

I"  Celebration of Writing Day:
Thursday, April 24
Encourage your students to submit their work




